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Current situation: what we know about refugees, migrants, and
internally displaced persons?



The 1951 Convention Relating to the Status of Refugees
and its 1967 Protocol provide the universal definition of a
refugee: "owing to well-founded fear of being persecuted
for reasons of race, religion, nationality, membership of a
particular social group or political opinion, is outside the
country of his nationality and is unable or, owing to such
fear, is unwilling to avail himself of the protection of that
country; or who, not having a nationality and being
outside the country of his former habitual residence, is
unable or, owing to such fear, is unwilling to return to it.”

Definitions of refugees, migrants and internally displaced persons

The term ‘migrant’ is not defined under international law
and is sometimes used differently by different
stakeholders. Traditionally, the word ‘migrant' has been
used to designate people who move by choice rather
than to escape conflict or persecution, usually across an
international border (‘international migrants'), for
instance to join family members already abroad, to
search for a livelihood, or for a range of other purposes.

(UNHCR, 2021,
https://emergency.unhcr.org/entry/44937/migrant-

definition).

Internally displaced persons (IDPs) are "persons or
groups of persons who have been forced or obliged to
flee or to leave their homes or places of habitual
residence, in particular as a result of or in order to avoid
the effects of armed conflict, situations of generalized
violence, violations of human rights or natural or human-
made disasters, and who have not crossed an
internationally recognized state border." (United Nations
Guiding Principles on Internal Displacement, 1998,
https://emergency.unhcr.org/entry/44826/idp-definition)



https://emergency.unhcr.org/entry/44937/migrant-definition
https://emergency.unhcr.org/entry/44826/idp-definition

Current situation

figures-at-a-glance.html


https://www.unhcr.org/figures-at-a-glance.html

From where to where (refugees and internally displaced learners)?

How many years refugees stay in exile?

5-10 years in exile

Source: https://www.unhcr.org/figures-at-a-glance.html



https://www.unhcr.org/figures-at-a-glance.html
https://blogs.worldbank.org/dev4peace/2019-update-how-long-do-refugees-stay-exile-find-out-beware-averages

Main challenges for literacy learning for refugees, migrants and
internally displaced persons



Need for evidence-based literacy provision

773 million

youth and adults, lack basic literacy skills
(UNESCO, 2020)

48 out of 159 countries

...did not know participation rates in adult
learning for minority groups, refugees and
migrants (UIL, 2019)

26 per cent of countries

...not much prioritisation for government
funding for refugees and migrants.
(UIL, 2019)




Main challenges of literacy learning for refugees, migrants and IDPs

Lack of data on literacy learning in low- and middle-income, developing countries’
context for refugees, migrants and IDPs.

)

Policies and frameworks around issues of language learning and literacy skills
and recognition of prior learning in hosting countries

> Effects of trauma and other stressors on learning

> Disorientation in new environments

> Cost of the programmes

> Exclusion and isolation




Double challenge: Learners with no literacy of any language

Literacy of asylum seekers, Germany, 2016

Literate in
Latin script
34%

Literate in
another
script
51%

Yet those with no literacy were the least likely
to attend a literacy or language course.




No or low literacy and digital skills: Barriers for participation in ODL

Participation in job-related adult learning:
20% low skilled adults vs. 58% high skilled adults

Souce: OECD (2019), Getting Skills Right: Engaging low-skilled adults in learning,
(www.oecd.org/employment/emp/ engaging-low-skilled-adults-2019.pdf)




ICT enabled literacy learning for refugees, migrants and internally
displaced persons



Potential and limitations of ICT enabled literacy provision

Flexible, can be
personalized and
scaled sustainably

Mobile phones being
the most accessible
device, can be used
to deliver and access
remote learning.

Difficulty navigating
digital tools for
emergent learners in
new environments

Equitable access
affected by cost of
mobile subscriptions,
network coverage
and accessibility in
remote areas,
gender bias

Core ideas of using ICT in literacy programmes

1. ICT support not seen in isolation

2. Type of access to ICT and exposure in
information is context specific

3. ICT availability does not automatically imply
comprehensive use

4. Use of ICT should build on the principles of

adult learning




UIL review of technology-supported literacy and educational
opportunities for refugees, migrants and IDPs



UIL review of technology-supported literacy and educational opportunities for

refugees, migrants and IDPs

 Comprehensive
literature review

* Globally
representative 32
cases

e 84 countries, 6 million
learners



Types of digital technologies

e TV

Radio

* Offline based (Wi-Fi emulator)

* Video chat (1:1 or workshop)

* Mobile app

* OER platform

* MOOC or Online courses

* Blockchain tech

e Al

* Alternative energy sources

e Arts based curriculum delivered via video-conferences

* Social media



Key insights



Insights from ICT supported literacy programmes

Appropriate language support
Using different ICT tools to customize learning

Modifying instructional strategies and learning materials to be culturally
relevant

Involve learners in designing programmes

Navigating learning in multiple formats, and via multiple modalities
Responding to learners socio-emotional needs

Using adult learning principles in planning and delivering lessons
Being flexible and resourceful

Plethora of possibilities emerging from partnerships

To improve access and connectivity
Recognize prior learning
Deliver, monitor and evaluate programmes

Future crisis




Snapshots of promising programmes

Low-tech solution: Education
for Humanity

Dogme Training Programme
(for facilitators)



Launch on 17 December 2021

UIL review of technology-supported literacy and
educational opportunities for refugees, migrants and

IDPs



Thank you

Learn more: www.uil.unesco.org

W @UIL

Na@ubktaesco
UNESCO

@ariescouil



http://www.uil.unesco.org/

Resources

UNESCO
* Readingin the Mobile Era (2014)

 Mobile Phones and Literacy: Empowerment in Women'’s Hands (2015)

 Harnessing the Potential of ICTs Literacy and Numeracy Programmes using Radio, TV, Mobile Phones, Tablets and
Computers (2016)

* Closing the gap: Opportunities for distance education to benefit adult learners in higher education (2016)

* Digital inclusion for low-skilled and low-literate people: a landscape review (2018)

* A lifeline to learning: leveraging mobile technology to support education for refugees (2018)

e Supporting Continued Access To Education During COVID-19 Emerging Promising Practices- UNHCR

e Mobile internet usage challenges in Asia - awareness, literacy and local content- GSMA



https://unesdoc.unesco.org/ark:/48223/pf0000227436?posInSet=1&queryId=9942ea52-2f9e-47c4-a275-9a4ff16f52e5
https://unesdoc.unesco.org/ark:/48223/pf0000234325?posInSet=2&queryId=e9637829-a3ea-4b46-b5b5-9910a0abb40f
https://unesdoc.unesco.org/ark:/48223/pf0000243981.locale=en
https://unesdoc.unesco.org/ark:/48223/pf0000243264.locale=en
https://unesdoc.unesco.org/ark:/48223/pf0000261791.locale=en
https://unesdoc.unesco.org/ark:/48223/pf0000261278
https://www.unhcr.org/5ea7eb134.pdf
https://www.gsma.com/mobilefordevelopment/wp-content/uploads/2015/07/150709-asia-local-content-final.pdf

